Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name Badby School
Number of pupils in school 169
Proportion (%) of pupil premium eligible pupils 8%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2023/2024 - 2024/2025

Date this statement was published February 2025
Date on which it will be reviewed February 2026
Statement authorised by B Edge

Head of School
Pupil premium lead L Starmer
Governor / Trustee lead T Alexander

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £21,277
Recovery premium funding allocation this academic year £0
Pupil premium funding carried forward from previous -£101
years (enter £0 if not applicable)
Total budget for this academic year £21,176

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they face,
make good progress and achieve high attainment across all subject areas. The focus of our
pupil premium strategy is to support disadvantaged pupils to achieve that goal, including
progress for those who are already high attainers. Research findings from the EEF suggests
that this is more important than ever since the Covid-19 pandemic as pupils from
disadvantaged backgrounds experienced higher levels of loss than their non-disadvantaged
peers (1 month more learning loss in reading and 0.5 months more in mathematics compared
to their non-disadvantaged peers). The effect on disadvantaged pupils is equivalent to undoing
a third of the progress made in the last decade on closing the gap in primary schools.

We consider the challenges faced by vulnerable pupils and endeavor to create a level playing
field where everyone can achieve their potential. The activity we have outlined in this statement
is also intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach. This is proven to have the greatest impact
on closing the disadvantage attainment gap and at the same time will benefit the
non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the
intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside
progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its targeted
support through the National Tutoring Programme for pupils whose education has been worst
affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in robust
diagnostic assessment, not assumptions about the impact of disadvantage. The approaches
we have adopted complement each other to help pupils excel. To ensure they are effective we
will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disadvantaged
pupils’ outcomes and raise expectations of what they can achieve

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.



Challeng
e number

Detail of challenge

1 Assessments, observations, and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with phonics
than their peers. This negatively impacts their development as readers.

2 Our assessments and observations indicate that the education and
wellbeing of many of our disadvantaged pupils have been impacted by
partial school closures to a greater extent than for other pupils. These
findings are supported by national studies.

3 Our assessments, observations and discussions with pupils and families
have identified social and emotional issues for many pupils, notably due
to a lack of enrichment opportunities and social interaction during school
closure. These challenges particularly affect disadvantaged pupils,
including their attainment.

4 Gaps in Learning - particularly in reading and writing (fine motor skills)

5 Disadvantaged attainment gaps in maths that had been narrowed,
potentially now widened.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language skills and

vocabulary among disadvantaged pupils.

On average, oral language approaches
have a high impact on pupil outcomes of
6 months’ additional progress. (EEF).

Assessments and observations indicate
significantly improved oral language
among disadvantaged pupils. This is
evident when triangulated with other
sources of evidence, including
engagement in lessons, book scrutiny
and ongoing formative assessment.

Maintain reading attainment among
disadvantaged pupils.

KS2 reading outcomes in 2024/25 show
that disadvantaged pupils continue to
meet the expected standard despite the
loss of learning.

To achieve and sustain improved
wellbeing for all pupils in our school,
particularly our disadvantaged pupils.

Sustained high levels of wellbeing from
2024/25 demonstrated by:

e qualitative data from student voice,
student and parent surveys and
teacher observations

e Wellbeing warriors embedded and
utilised




a significant increase in participation in
enrichment activities, particularly among
disadvantaged pupils

Ensure approaches to teaching
mathematics fully support all pupils,
including those who are disadvantaged,
make faster progress and achieve the
standards of which they are capable.

Maintain the high standards despite the
missed learning opportunities due to the
pandemic. Disadvantage gaps are
proving challenging to close in primary
schools after Covid-19 disruption (EEF).
Next steps include supporting specific
groups such as PP and SEN to achieve
as well as peers in terms of attainment
and progress.

To achieve and sustain improved
attendance for all pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2024/25
demonstrated by:

e the overall attendance rate for all
pupils being at least 96%.

e Maintain the small attendance gap
between disadvantaged pupils and
their non-disadvantaged peers of
around 1%.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: 10,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
To develop pupils Visual resources and communication 1,2,3,4,5
communication and aids to support all children inclusive of
language skills SEND
A language rich environment to support
the development of language skills that
will impact on learning across the
curriculum. Link to reading on SDP and
maths literacy campaign
Opportunities to explain reasoning will
lead to increase in attainment and a
greater depth understanding of learning
To increase Quality first teaching has the highest 1,2,3,4,5
attainment across impact. Well trained TAs can support
curriculum but with pre learning and/or consolidation to
particularly core ensure children make rapid progress to
subjects catch up with peers.
Subject leaders to indicate support on
‘subject on a page document’
Embedding of Little Phonics approaches have a strong 1
Wandle phonics evidence base that indicates a
programme to secure | positive impact on the accuracy of
stronger phonics word reading (though not
teaching for all pupils. | necessarily comprehension),
particularly for disadvantaged pupils:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF
Enhancement of our The DfE non-statutory guidance has | 3,5

maths teaching and
curriculum planning in
line with DfE and EEF
guidance.

We will fund teacher
release time to
embed key elements

been produced in conjunction with
the National Centre for Excellence in
the Teaching of Mathematics,
drawing on evidence-based
approaches:

Maths quidance KS 1 and 2.pdf
(publishing.service.gov.uk)



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf

of guidance in school | The EEF guidance is based on a
and to access Maths range of the best available evidence:
Hub resources and Improving Mathematics in Key

CPD (including Stages 2 and 3

Teaching for Mastery

training).

To provide families Opportunities for families to seek advice | 2,3
with the support they and support with parenting, financial,
need to help their bereavement, attachment, mental

child make the right health

amount of progress.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £7,152

Activity Evidence that supports this approach Challen
ge
numbe
r(s)
addres
sed

Improve the quality of | There is extensive evidence associating 3

social and emotional childhood social and emotional skills with

(SEL) learning. improved outcomes at school and in later life

(e.g., improved academic performance, attitudes,

SEL approaches will behaviour and relationships with peers):

be embedded into EEF_Social_and_Emotional_Learning.pdf(educat

routine educational ionendowmentfoundation.org.uk)

practices and
supported by
professional
development and
training for staff.

Forest School teacher
development.

Additional phonics Phonics approaches have a strong evidence 1
sessions targeted at base indicating a positive impact on pupils,
disadvantaged pupils particularly from disadvantaged backgrounds.

who require further Targeted phonics interventions have been shown
phonics support. to be more effective when delivered as regular

sessions over a period up to 12 weeks:

Phonics | Toolkit Strand | Education Endowment
Foundation | EEF



https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Tutoring and
intervention groups.
A significant
proportion of the
pupils who receive
tutoring will be
disadvantaged,
including those who
are high attainers.

Tuition targeted at specific needs and knowledge
gaps can be an effective method to support low
attaining pupils or those falling behind, both

one-to-one:
One to one tuition | EEF

(educationendowmentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand | Education

Endowment Foundation | EEF

1,2,3,4,5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £4,024

behaviour management
and anti-bullying
approaches with the
aim of developing our
school ethos and
improving behaviour
across school.

universal approaches can have positive
overall effects:

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)

Activity Evidence that supports this Challenge
approach number(s)
addressed
Develop a whole school | Research indicates that taking a 2
approach to mental coordinated and evidence-informed
health and wellbeing. approach to mental health and wellbeing
leads to improved emotional health and
Implement the Thrive wellbeing in chiIQren and young people,
approach across the and greater read_lness to learn. S(_:hools
school. and colleges which haye taken this
approach often report improved
attendance, attention, behaviour and
attainment.
Support for trips, clubs, Extracurricular activities are an 3
visits, visitors, cultural important part of education in its own
capital opportunities. right. These approaches may increase
engagement in learning, but it is
important to consider how increased
engagement will be translated into
improved teaching and learning.
Supporting resources: « The EEF Toolkit
has a strand on arts participation.
Whole staff training on Both targeted interventions and 2,3

Total budgeted cost: £



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Disadvantaged children feel part of the school community. Children feel welcome and equal to their peers without
the financial barriers. Laptops/chromebooks provided for those that did not have access to resources.

Children to received targeted additional support for areas of the curriculum where they had gaps. This included
online learning and additional 1:1 sessions.

‘School Time’ Reading with an adult was maintained and for those not able to attend school, additional 1:1 remote
sessions took place to great effect.

Opportunities to improve vocabulary to support access to curriculum took place in school and online with a greater
emphasis on vocabulary in all subject areas.

More opportunities for children to talk about their feelings and anxieties in a safe environment. Build up relationship
with FSW as a safe person to work with. FSW also checking in with families working at home regularly.

Families can better support their children to be successful in learning when they themselves are supported with the
areas they find difficult to manage. Relationships are crucial between school and home

Family and school benefited from the same messages and strategies to support behaviour from leading experts

Opportunities for families to seek advice and support with parenting, financial, bereavement, attachment, mental
health etc whether working in school or at home during the pandemic.

100% PPG children achieved Expected standard in teacher’s end of year assessments.

Externally provided programmes

Programme Provider

White Rose Maths White Rose Maths
Literacy Shed Plus Literacy Shed

Language Link Speech and language link
Nessy Reading and Spelling Nessy Learning

Thrive Approach Thrive




Further information (optional)

Other uses of the funding are as follows (this list is not exhaustive and is subject to
change if needs arise):

- Additional 1:1 / class TA targeted support

- Small group work with an experienced teacher, HLTA or TA

- Training of staff (e.g. emotional coaching, Theraplay, fine / gross motor)

- Purchasing of specific mathematical practical equipment

- 1:1 reading support

- Specific academic interventions (training of adults, purchasing of resources):
- Specific SEN interventions eg Lego therapy

- Subsidised Breakfast Club and After School Club provision and holiday club
- Residential trips

- Off site visits and visitors to school

- Subsidised milk and fruit

- Thrive
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